The Black
Agenda for -
Higher
Fducation

For a program session at its annual
meeting last October, the College
Board asked Hugh W. Lane, presi-
dent of the National Scholarship
Service and Fund for Negro Stu-
dents, if he could assemble a panel
of black-activist educators to de-
scribe their position concerning

- higher education.

He could and did. And at the
meeting black educators from Cal-
ifornia, Connecticut, Illinois, and
New York spent nearly two hours
ielling their white audience in de-
tail what it is black students want,
why, and when. Their remarks—
often blunt, sometimes profane,
but always frank—were recorded
by the Review. They appear,
edited only for clarity, on the fol-
lowing 15 pages.
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The black agenda for higher education

PANEL OF SPEAKERS

-

HUGH W. LANE (moderator): I know many of you have been concerned about
what it is that black Americans really talk about when they go off into their
own corners and do their thing together. In many cases, what they put to-
gether results in their holding the administration building and so forth, so
you may think of their concerns as particularly destructive. But it happens
that all of us here (and some of us are the coré€ of the “movement,” whatever
that is) feel that these concerns are essentially constructive. We think that if
we are able to put this thing together its import will redound to the credit of
the total American higher education system.

The presentations these four gentlemen have prepared are a whole rather
than separable parts. I selected the gentlemen on the basis of presentations
I had heard them give before other meetings—of the College Board, the As-
sociation of College Admissions Counselors, the American Personnel and
Guidance Association, and others—at which we have found the discussions in
the main not relevant to the concerns of the black agenda for higher educa-
tion. I suspect that our feelings of dissatisfaction eventually bore fruit in our
being invited to put together here a panel which at last speaks directly to these
concerns.

Our first speaker, Preston R. Wilcox, is chairman of the National Associ-
ation of Afro-American Education. As such his function is to stimulate black
Americans to express their aspirations in such a way that they make it clear
how and where they wish to go. But Mr. Wilcox has also been with the Bed-
ford-Stuyvesant Educational Development and Service Corporation as a mem-
ber of their Educational Affiliate, and is now chief consultant to the Inter-
mediate School 201 Community Education Center in East Harlem. He is
thus at the center of the movement in New York City for community control of
the schools. (Those of you who are not from New York may have at least
sensed that there is some difficulty in its schools.) And while I have asked
him to speak on certain aspects of the black agenda for higher learning, I feel
sure his concerns at I.S. 201 will also intrude into his presentation.

Its not a replica of the white agenda

PRESTON R. WILCOX: I am going to
make some generalizations which I
hope will articulate what we call the
black position as it relates to higher
education. (Whenever I speak to a
white audience and mention general-
izations, by the way, they interpret the
word to mean everybody—which means
there are always a few people whom
the shoe fits who want me to explain

in some way that it doesn’t fit them.
I’'m not really here to do that; maybe
this will get us off on the right track.)
I want to tell you what we mean by the
black agenda.

We don’t mean a replica of the white
agenda. Historically, the white agenda
as most black people understand it has

been destructive to black people; it’s

been destructive to their aspirations.

I think the best way to understand it
is to think of black people as trying to
humanize themselves despite the ex-
istence of white people. Or you might
think of it as a new kind of order. We
live in a society that defines the white
person or position as being humane
and human, while at the same time-it
tends to define black people as inhu-
man. “The reaction at Ocean Hill-
Brownsville is a case in point. If Ocean
Hill had been a white community, the
controversy would have been over a
long time ago. Or if it had been 10
black teachers who were transferred
out instead of 10 white ones, it never
would have been started.

We’re not talking about a mirror
image of the white position. We're
talking about what we call the black
and human position. (I notice that on
the West Coast, they refer to whites
who are human as Oreos: white peo-
ple with black minds. The analogy is
to the Oreo cooky: white inside with
a brown crust.) This concept is very
important, because when we talk about
decentralized schools, we’re not talk-
ing about a branch of the centralized
system. We’re talking about new role
relationships, a new kind of educa-
tional philosophy: new roles for the
students, new roles for the parents,
and really building humanity into the
educational process as against urging
kids to be human after school is out
at 3 o’clock, or as some kind of extra-
curricular activity.

We don’t want to be WASPs

My first generalization is.that I think
all of us would be hard put to demon-
strate that there has been a deliberate
effort in this country to systematieally
educate black people to effective and
meaningful  adulthoed. 1 think we
would also be hard put to demonstrate
that any of us who have been educated
in" the ‘white system have been edu-
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cated to apply our intelligence in a™
systematic, rigorous way to the prob-
lems of black people. Most of us have
been educated to apply our talents
somewhere in areas that are foreign
to black people. The inference that one
can draw from this is that most people
—including large. numbers  of - black
people—have now to undergo a procéss
of learning how to effectively educate.

*The reference is to an experiment, begun
in 1964, in which teachers at a California
elementary school were told that a specially
designed test had identified pupils in each of
their classes who were likely to show a signi-
ficant “spurt in their learning” in the com-
ing year. Actually, the test was merely a
standard 1Q test, and the pupils had been
picked at random. Yet at years’ end, the
“spurters” did show significant 1Q gains com-
pared to the other pupils. This indicated that
a major contributor to the children’s mental
growth was simply their teachers’ expecta-
tions. See: Robert Rosenthal and Lenore
Jacobson, Pygmalion in the Classroom:
Teacher Expectations and Pupils’ Intellec-
tual Development. New York: Holt, Rine-
hart and Winston, Inc., 1968.—Ed.
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black people. By black people, I am

‘making a distinction between the tend-

ency to educate blacks and whites into
what I call wasp-hood. 1 think other
white-hyphenated American groups
have also been educated to become
wAsps. I'm talking about educating
black people to incorporate deep with-
in themselves a pride in being who
they are.

No one is really color-blind

My second generalization is. that the
educational system is stacked against
the best interests of black men who as-
sert their rights to life: That is, these
men who recognize that this societyis
organized against the best interests of
black people and use themselves or.
plan-for themselves with the recogni-
tion that' racism is a reality inthis
society. They are black men who re-~
ject the assertion that people are color-
blind. They know that the color blind-
ness ethic really asserts that there are

no.black people. The whole tradition

. of not seeing differences for black peo-

ple means that they are not seen as
black people. Even the integration
ethic really asserts that there are no

‘black people. I've always felt that edu-

cation for middle-class blacks had ef-
fectively educated them for wasp-hood

and that they are really counted as
white, net as blaek.

We are expected to fail

A third generalization is that the edi-
cational system as it operates rein-

. forces and perpetuates the racism

which many of us say we are trying to
uproot:-The achievement of whites and
the dropping out of black students is
probably as much a part of the oper-
ation within the system as it is of the
influences outside the system. Look at
the way the track system has been
used, or the study on expectations
done by Robert Rosenthal* of Har-

vard, or the high rate of dropouts

‘in public schools, and the problems

that effective black students have on

. white campuses.

I can illustrate this racism with
some of my experiences at City Col-
lege in New York. Every time I earned
the highest grade on a test, a parade
was held to give out the papers. The
professor would say, “I want to make
a special announcement. Mr. Wilcox,
would you come forward? You got the
highest grade on this test.” If a white
student earned the highest grade, he
would throw the papers on the desk
and tell us, “Pick up your papers and
get out of here.” Or if I described
something about racism or things that
white people weren’t prepared to ac-

Preston R. Wilcox,
whose most recent official positions panel
moderator Hugh W. Lane details above,
describes himself as having been “an ac-
tive participant in efforts to build a sense
of nationhood among black people—po-
litically, civically, programmatically, and
psychologically,” for more than two dec-
ades.




cept at that time, I’d usually have a
two-hour conference trying to explain.
The instructors would try to get me to
understand that racism really didn’t
exist. Or if I wrote a paper that was
particularly creative, I often thought
that the professors spent half their
time in the library trying to find out
where I'd copied it. They couldn’t be-
lieve that it came from me. Thus, part
of my reality was to develop the under-
standing that this was the kind of
society I lived in.

Who can be objective?

A fourth tendency is that which I
would call a-tendency toward pre-
gramming both black and white stu-
dents to think the way the educational

institution wants them to think, as_

against helping students become self-
directed individuals who incorporate
a need to think for themselves. One
example is the tendency to urge stu-
dents to be objective when in fact no
individual, whoever he is, can ever be
completely objective. The reality is
that one has to be aware of his sub-
jectivity. Also there is the inability of
many educated people to deal ration-
ally with irrationality. Or the inability
to deal intellectually with conflict situ-
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ations, and to use crisis and conflict in
constructive ways. I happen to believe
this is educated out of people.

The reality for black people is that
their life is always one of conflict. We
knew in Brownsville, we knew at Inter-
mediate School 201, that we would
never be able to sit down and get white
people to understand that black people
have the capability of running their
own schools. And so we would have to
engage in a crisis. We knew from the
very beginning, even though 1.S. 201
was started as an experiment by the
way, that we could never get the Board
of Education to agree to even a min-
imal experiment.

Another irrationality is the tendency

to suggest that education is value free.
I still run into people who are insisting

that education is value free. Some ex-
amples of the fact that it is not value
free can be found in the black com-
munities across the country, in the
fact that very few people have devel-

- oped what I would call counter-racist

mechanisms. We still talk about hu-
man-relations committees when we
really mean colonial-relations commit-
tees. It has nothing to do with bring-
ing co-equals together.
How much of a deliberate and sys-
x
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tematic effort is undertaken on our
college campuses as a part of the edu-
cational program to help black stu-
dents and white students communicate
as people? 1 recall during the Colum-
bia insurrection last spring that the
black students wanted to prevent the
construction of the gym in Harlem,
and when the white students wanted to
suppert them, no one en eampus he.
lieved that the white students had a
right to do so. They said, “It’s okay for
the black students to campaign to stop
the gym, but it’s none of the white stu-
dents’ business.” They couldn’t let the
white students be human.

A black history course isn’t enough

How much effort is made on white
college campuses to help black kids
overcome the tendency to see virtues
in their oppressors? How much delib-
erate effort has been made to help
black students apply their skills, as a
part of the educational process, to get
their oppressors off their backs and
out of their way as an integral part of

_ the ‘educational process? How much

effort is there to integrate into the cur-

riculum—throughout the curriculum—

what we would call a concern for the

black position? I’'m not talking about

the Negro approach to history or set-
ting up separate courses in black or

Negro history. (By the way, I seea

distinction between black and Negre

history. Black history, as I see it, takes-
a look at the revolutionaries; those-
people who rejected with their bodies
or with their minds white oppression.
And Negro history is about those who
tried to accommodate themselves t6
it.)"How much effort has there been
to integrate the black position through-
out the curriculum, as a deliberate
part of the educational process? How
much effort has there been to help
black students use their skills to deal
with the problems in a black commu-
nity, as a part of the educational proc-
ess? The reason I keep emphasizing
“as a part of the educational process”
is because as I see it around college
campuses, a lot of the real educational
work that takes place students don’t
get credit for. That is, I feel that all
the students on the Columbia campus
should get five points for the strike
last spring because they learned more
in those two or three weeks than many
of them will learn the rest of their




lives. Yet, they went into classes right
after that period where no one even
mentioned that the strike was going on.

How is academic freedom used on
college campuses? Is it used to free
faculty members to do nothing, or to
do their thing? Or is it used to help
faculty free students to develop their
own intellectual capacities and a sense
of responsibility to keep the society
responsive, and to develop the skill to
hold the society accountable? It is a-
fact that a large number of white stu-
dents who have been educated in this
country have not been educated to re-
spect black people as people. So to that
degree, white education itself has
failed: In fact that is why I think the
black agenda is not a replica of the
white agenda. We don’t want to edu-
cate black people to reject other hu:
man beings, be they black or white,
and our problem is that a lot of black
people have been educated to reject
other black people.

Finally, consider the whole array of
compensatory programs, which are
really based on some white middle-
class standard that suggests that white
education, just because it exists, is ef-
fective and meaningful education. In
the public schools, for instance, the
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same people who fail to teach the kids
during the day are now making $14
and $15 a day after school to teach
the same kids. The same people who
can’t teach kids during the day are
getting money to teach black history,
which they don’t understand, after
school. It is also assumed that the edu-
cational process, which in fact has not
worked, can work if you put more

money into it, even though we know
that most of the programs poured
down through large systems actually
have no long-term impact. They simply
have a higher impact during the first
year. After the first year, they level
off and become like everything else.

Black lives need black decisions

‘I think we want to avoid this kind of

mistake in the black community, and
I’d just like to move into some of these
issues. One is the concept I refer to as
pluralistic decision-making. 1 think
black people are saying to the white
world: “There are certain decisions
about the lives of black people that no
white person who really respects a
black person will make about the life
of that black person.” I would even as-
sert that there are many decisions
about the lives of black people that
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many white people are not free enough
to make. One example is the functional
anger which is really a part of every
legitimate black person. If you are
black in this society, it is appropriate
to be angry about certain kinds of
conditions. The people in Brownsville
are very angry right now, and that’s
part of their humanity. Yet many white
people have been conditioned never to
express anger, even when it’s appro-

. priate. They would then tend to dis-~

courage kids from expressing what
was an integral part of their own

- makeup.

For example, at 1.S. 201 we got in-
volved in having a program to com-
memorate Malcolm X. The Board of
Education got involved in deciding
whether or not we should have a pro-
gram honoring Malcolm X. Now this
was on February 21. On February 22,
all the schools were closed to honor
George Washington. It so happens that
George Washington, in addition to
throwing that silver dollar across the
Potomac River and telling his father
the truth about the cherry tree and be-
coming the father of your country, was
also a white racist because he was a
slaveholder. Any teacher who really
respects a black kid ought to raise
with him the question as to whether
or not he feels he should honor George
Washington. In fact, black people
probably should celebrate George
Washington’s death. (I feel good about
my Jewish friends who don’t buy
Volkswagens.)

I guess what I'm talking about is a
kind of cultural parallelism where
black and white people begin to recog-
nize that if they’re going to respect
each other and exist mutually, co-ex-
ist, they have got to recognize that
there are certain decisions they can’t
make about each other’s lives. One of
the examples I give is the doctor-
patient relationship. Even though the
doctor presumably has all the com-
petence, he cannot operate on a patient
unless the patient consents. We all
know the value of the patient’s psy-
chological involvement or participa-
tion in things that affect his life. That’s
why we say that the education of black
people should be controlled by black
people, whether it’s integrated or seg-
regated. The decisions black people
are capable of making and the experi-
ences which they have had particularly
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equip them to carry out certain kinds
of functions which are not usually in-
cluded within the agenda of institu-
tions of higher education.

You can’t deceive the kids

Let me just wrap up this statement by
saying I feel that the institutions of
higher education have been remiss in
using their power—and they do have
power—in advancing the cause of black
students. (Not that I really expect
them to, but they always claim they’re
interested in it.) I think higher institu-
tions that really care about black stu-
dents will be pushing for some kind
of universal higher education system
where everybody will have a chance to
get a higher education if he wants it.

I am particularly looking at how we
can change the attitudes of young black
kids who live in a society they recog-
nize as being stacked against them.
These kids know. You can’t deceive
them. And I would think that their re-
actions are in many cases very appro-
priate. That is, middle-class kids really
don’t have to make a decision to go to
college. From the moment they’re born
somebody throws a Sarah Lawrence
pennant into the crib, or a football,
and through a thousand daily encoun-
ters and conditions, by osmosis, they
learn that they’d better go to college.
Bt n lower-class kid, and particularly a
kid in a black community hasto,atsome
point in his life, stop and say very con-
fidently, “I’'m going to go to college.”
Then he’s got to begin to get all the
resources to go, while the middle-class
family has been living only for its kid

to go to college. The point here is that
the middle-class kid might have been
no more motivated than the lower-class
kid. It’s just that he came up in dif-
ferent social circumstances. He had
nothing to do with the decision to go
to college. He was programmed into
it, almost like a computer process. It
seems to me that we ought to be saying
to all of the elementary schools—par-
ticularly in the black community—to
kids in the sixth grade, that if they
want to go to college they can go to
college. And we should develop a pro-
gram to guarantee their going to col-
lege—not wait until they get into high

school and develop an Upward Bound

program. Get to them early in their
educational career. Give them the

same opportunity that white middle-
class and black middle-class kids had.
Merely being born in a different place
has nothing to do with natural talents.

Finally (and it seems to me that this
issue is not really going to be re-
solved), I think one of the conse-
quences of racism is that large num-
bers-of “white people are convinced
that they are greater human beings—
superior, more intelligent, or what

have you—solely because they are white"

and they reside in a racist society. On
the other hand, large numbers-of black
kids have been convinced that they are-
inferior because of the color of their
skins. If I know anything in my guts,
it’s that no man is better than me solely
because he’s white, and no man is
smarter than me solely because he’s

white, or no man is more human than™

I am solely because he’s white: And by
the way, I'have no need for any person
who-happens to be white to believe
this. Fbelieve it myself- "It seems to me

that the black communities are going
to ltave to get together and develop with

philanthropic and governmental sup-
port a totally black university that be-
gins to demonstrate to other black peo-
ple the essential latent competence of
people who happen to be black. And
to demonstrate the fact to black people
that they can create the kind of human
educational institution which white
America has failed to produce. Of
course, the reason to do this is not
just because white America has not
done it. It’s got to be done for the
survival of black people—as people
and as human beings.

What we mean by ‘the black university’

EDGAR F. BECKHAM: [ think that the
black university is definitely one of the
most pregnant concepts and perhaps
the most vital image to emerge in
recent months out of the current strug-
gle by black people in America to at-
tain a conscious and corporate sense
of self.

It's not a totally new concept, of
course. Around the turn of the cen-
tury. W. E. B. DuBois envisioned some-
thing very much like it as the goal of
American Negro institutions of higher
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learning. In writing of his own en-

deavors, he stated once, “the main
significance of my work at Atlanta
University during the years 1897 to
1910, was the development at.an Amer-
ican institution of learning of a pro~
gram of study of the problems affecting
the American Negroes covering a pre-
gressively widening and deepening ef-
fort designed to stretch over the span
of a‘century.” In 1942, he challenged

~ Negro colleges toassume control of
scientific investigations into the condi-~

B

tion of the American Negro, not, as he
“put it, “for the purpose of creating.a

Negro science of ‘purely racial facts,
but in order to make sure that the
whole undistorted picture is there, and
that the complete interpretation is'
made by those competent to do =it
through their lives and training:”
Though the idea is not new, it has
just recently captured the imagination
of the black educational community.
It is now being written about in the
black press and talked about at meet-




ings and conferences and tactical ses-
sions all over the country. The efforts
of black students on predominantly-
white campuses to add to the curric-
wlum materials more relevant to the
ek experience are part of the idea,
as is the pressure which students and
some faculty are exerting at black col-
leges and universities for more pro-
found char;ges in the cultural orienta-
tion of their institutions. The sugges-
tions for implementation range from
minor adjustments in the content of
existing courses to the establishment
of massive research projects for the
creation of new knowledge about the
realities of social and cultural life in
the black community.

Black consciousness is growing

There are many explanations which
have been offered for the upsurge in
black consciousness. Most of them are
historical in perspective. They usually
project the profound disappointment
of young black civil-rights workers in
the early *60s against the backdrop of
decades, in fact even centuries, of op-
pression.

Virtually all of these explanations
see the development of vigorous and
public black consciousness as essen-
tially a reaction to external pressures,
and as a response, temporary in na-
ture, by young blacks to conditions
which, though presently intolerable,
are nonetheless subject to eventual
change at the hands of the white estab-
lishment.

I'd like to suggest that the concept

of the black university, though influ--
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enced by the history of oppression
from without, defives its essential
vitality and its compelling urgency for
black people from its responsiveness
to the internal needs of the black com-

munity: that the black university has.
had and will continue’to have such a-
strongand positive impact on black™
people because of its potential for re=

solving a whole series of dilemmas

with which the black community is*

confronted and which prevent that
community from achieving what it
would perceive as its own fulfillment.
In short, that the concept of the black
university can best be appreciated
from a black perspective. In arguments
about black consciousness, the oppres-
sive dependence on white cultural
modes and white institutions which is
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felt and resented so bitterly by black
people is often emphasized. It is often,
too often, emphasized to the neglect
of positive black desire for black au-
tonomy, the desire for a sense of sov-
ereign black dignity in whatever world
the black man might choose to call his
own.

Black people also dream

We tend to talk a bit too much, I
think, about what makes Negroes an-
gry and not enough about what makes
Negroes dream. All black people
dream, and their dreams are often of
glory—black glory—in a world where
white people simply don’t exist. One of
the most intriguing curiosities for a
black man reading William Styron’s
Confessions of Nat Turner is the scene
in which Nat stands alone on the
veranda of the plantation house at
Turner’s Mill just after his master has
abandoned the estate and set out for
Alabama. Styron writes:

“Nothing but this still and ruined plan-
tation existed; it was the very heart of

.« the universe and I was the master not
- alone of its being at the present instant

but of all its past and hence of all its
memories. Solitary and sovereign as I
gazed down upon this wrecked back-
water of time, I suddenly felt myself
its possessor; in a twinkling I became
white—white as clabber cheese, white,
stark white, white as a marble Episco-
palian.”

These days, and I suspect for Nat
Turner in his day as well, every black




man’s solitary universe, the universe of
his most private dreams and his most
sncred visions, is black—solid black,
as black as burnished ebony, as black
as the avenging black angel who strikes
down his white foe in Nat Turner’s
later vision. The desire for black au-
tonomy, for black control of the envi-
ronment in which black men and
women live, has its primary source in
a black man’s private self-perception
and is only secondarily reactive to ex-
ternalities of oppression. And that is
precisely the problem, the internal
problem, within the black community.
It’s the problem of distinguishing be-
tween the need to affirm autonomy and
the need to put an end to dependence,
between the conceptualization of long-
range goals and the implementation of
short-range goals, between the poten-
tial for black unity and the reality of
black diversity.

The dilemmas of black rhetoric

Black rhetoric is also a part of the
problem. When a militant black orator
speaks of his dreams, his audience may
see a program. When a black pragma-
tist calls for a moratorium on inspira-
tional oratory and challenges the black
community to get down to specifics,
some may feel that he has compro-
mised the dream. When there is a call
for a conceptual framework, a youth-
ful militant may cry, “We’ve had
enough of theory!” When a national
plan is formulated, a local leader may
decry the undermining of his well-con-
ceived and currently operating pro-
grams. Thoughtful black people are
well aware that every one of the com-
ponents of every one of these several
dilemmas is inescapably essential to
the development of the black com-
munity.

There needs to be a conceptual=
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Edgar F. Beckham is
an assistant professor of German at Wes-
leyan University and a member of the
National Association of Afro-American
Education.
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model for black educational develop-
ment;, but it’s “obvious that the op=
pressed black population is in no mood
to wait for comfortable educators to.
devise fancy frameworks; to philoso-
phize on humanism; collectivism, and-
individualism, to abstract the concrete
problems of black people right out of.

" existence. It’s also clear that creative

black people all over the United States
are engaged in diverse educational
ventures-which could form the basis"
for the black university. These indi-
vidual efforts at the local level have to
be coordinated without being under-
mined. And it is also painfully obvious
that the short-range goal of relieving
the educationally oppressive condition
of many black students in predomi-
nantly white as well as black schools
must not be allowed to obscure the
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long-range goals of black autonomy in
matters affecting the education of
black people.

Now the black university

The-black university, as it was con-
ceived by a task force at the Chicago
meeting of the National Association of
Afro-American Education last June,
can be the instrument for neutralizing
the tensions which have characterized

deliberations on black education-by

black people. It can be the instrument
for merging long- and short-range
goals, for finding unity in diversity,
for establishing an educational medel
toserve both as a conceptual framework
and as a concrete object for action.
The black university, as the task force
saw it, will be a center for the produc-
tion of new knowledge about black
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towliseand @ major device for the dis-
semination of that knowledge. It will
celebrate the legitimacy and the worth
of the experience of black people and
will incorporate.the expertise created
by that experience into programs de-
signed to educate black people about
themselves. It will be a research center,
a teaching center. and a focal point for
black community organization. But its
most comprehensive function will“be
the creative one of generating the intel-
lectual apparatus, the new values, con.
cepts. and criteria, the models, the pol-
icies, and the procedural guidelines
which must inform and support the
black man’s new perception of himself.

It must have autonomy

I think most black people would agree
that the vitality and depth of creative
blackness can be realized only if the
black university is entirely free of the
corroding effects of extraneous influ-
ence and can reflect without distortion
the new human truths that it discovers
through its committed appraisal of
black life. It is from this premise that
the two structural principles which in
my judgment must undergird the black
university are derived: autonomy, or
freedom from outside influence, and

b
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committed responsiveness to the black
community.

You may note that distinctions of
geography or architecture, distinctions
of educational level, or of the academic
credentials of personnel have been
avoided. And that is because the black
university is potentially the educa-
tional system of and for the black com-
munity—a system which derives from,
reflects and contributes to, the vitality
of the black experience and which is
relevant and responsive to the reality
of black people; which supports black
survival in the broadest cultural terms,
promotes the self-determined growth
of the black community, liberates the
minds and souls of black people, and
mobilizes black resources for the de-

‘velopment of relevant values and insti-

tutions. The appearance of the black
university is far less important than its
action, than the dynamic of its pro-
grams, and that is why I personally
prefer the “dynamic” definitions so
often used by children to the rather
static ones often employed by logi-
cians. The black® university, in my
mind, is :“when.”

The black university is ‘when’

The black university is when black’

people join together and do something
profoundly educational for themselves.
The black university is when black stu-
dents and educators reject the condi-
tioning of white America and resolve
to recreate themselves. The black uni-
versity is when the community of black

teachers and learners weaves into the"

fabric of black education the ties that

“join it to black people everywhere.

There are a number of immediate
objectives of black education which

‘were discussed in Chicago. I'm going

to run through them very quickly-be-

. cause we’re somewhat short of time.

But I want to preface that list with one
or two remarks. Since the black univer-
sity is the primary goal of educational
planning in the black community, all
interim planning for the alleviation of
current problems should be based, as
is the black university itself, on the
principles of autonomy and commu-
nity commitment. In other words, our
immediate objectives should remain
consistent with our long-range goals.

We know, for instance, that at pres-

ent, virtually all black students in the

United States are being educated in an
environment which is hostile to their

. development as members of the black

community. They are being trained to
participate in a society to which they
do not fully belong, and are alienated
from the people to whom they owe
primary allegiance. That situation has
to be altered so that rapidly increasing
numbers of skilled black people will be
available not only for the building of
the black university but for the revital-
ization of the entire black community.
Alterations and modifications are ad-
mittedly revisionist in intent, whereas
the black university is a revolutionary
concept. But the presence of so many
thousands of black students in institu-
tions which are not black dictates that
revolution and revision proceed simul-
taneously. And they can, provided that
all attempts at revision are informed
by determined adherence to the revolu-
tionary goals of black autonomy and
committed responsiveness to the black
community.

In discussing the specific purposes
of black education, purposes which
would be answered by the black uni-
versity, we talked in Chicago about the
overall purpose—namely, to liberate
and realize collective black potential
and to establish the relevance of black



potential to the reality of all black
people.

We discussed ways to fulfill a num-
ber of kinds of potential—economic
potential through technical training,
pulitical and social potential through
training for social change, intellectual
and cultural potential through the de-
velopment of the critical faculties and
ereative abilities of black people. The
outline which was developed in Chi-
cago was by no means exhaustive or
comprehensive, but it does represent
the ideas which were presented by
members of the task force working on
that particular problem.

We also talked in Chicago about a
number of structural considerations
of the black university. The primary
characteristic of the black university’s
development will, of course, be change
—creative change—which will parallel
the evolution of the black community.
But if the assumption holds true that

the black university represents sym- |

bolically all black efforts at education,
then we have an incipient black uni-
versity now in our present institutions,
though it is decidedly ill-formed and
in serious need of corrective treat-
ment.

There are a number of treatments
which I'd like to suggest, and I think
that these are particularly important
for people who are associated either
with predominantly-white institutions
or those who are associated with Negro
institutions that have not yet com-

mitted themselves to the black commu-
nity and its development.

Revamp the admissions system

In the area of admissions policies and
procedures, there is a need for com-
plete review and revision of admis-
sions policies, including the develop-
ment of new procedures for recruiting.
revised admissions criteria, and im-
proved follow-up programs. One of the
key recommendations that was made
in Chicago was for the inclusion of
black people on the staffs and commit-
tees which select students for admis-
sion, with the aim of having black peo-
ple (black students, black faculty, and
black administrators) exert controlling
influence in the selection process. Such
control would illustrate the black uni-
versity as an implicit goal of all black
educational efforts. The black univer-
sity begins to exist whenever and wher-
ever black people control educational
policy, process, and procedures.

I’'m going to skip over some of the
other specifics and come to what I feel
for the College Board is the primary
consideration: that is the curriculum.
Last spring at a symposium held at
Yale University sponsored by the Black
Student Alliance, four phases in the de-
velopment of black curriculums were
discussed and outlined. First, blacken-
ing of existing courses by including
material related to the black experi-
ence; second, the addition of black
courses; third, the creation of black
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studies programs; and fourth, the de-
velopment of major research efforts to
fill the gaps in our knowledge of
black people. It cannot be emphasized
enough, I feel, that the same principle
of autonomy and community commit-
ment apply throughout the discussion
of the black university. Old courses
should be blackened, and new courses
designed by black people. They should
be taught by black people, and they
should be relevant to the needs of the
black community. But it is precisely in

_the "area” of curriculum development

that we find the only point of possible
conflict between long- and short-range
goals, between the model of the black
university and our current revisionist
efforts at our respective institutions.

Dor’t spread staffs thin

"The problem is in the area of staff-

ing, or put another way, in the efficient
exploitation of available resources.
Simply stated, if the black community
spreads its best teachers and scholars
in token fashion among predominanily
white and uncommitted Negro institu-
tions of higher learning, we will not be
able to implement the concentrated
and intensified programs of education
and research which the black univer-
sity needs. I think that a case in point
is in this morning’s New York Times
which reported that Cornell University
is seeking the nation’s best black teach-

- ers and scholars.

Without being privy to the program
as written by Cornell and having only
read The New York Times article
(although I don’t want to suggest that
my opinion of The New York Times is
as low, let us say, as Mr. Wallace’s),
I would still suggest, just off the top
of my head, that neither Cornell Uni-
versity, nor Harvard, nor Yale, nor
Princeton, nor Columbia, nor Wes-



SRR

.

leyan University where 1 teach—none
of these places—is the place where the
hest black teachers and scholars should
%6, Mirit 21 this time. In fact, I can’t
conceive of a time when they should
be there. The solution which I would
propose is a compromise made neces-
sary by a realistic appraisal of current
needs. There is simply not enough
room In the Negre Institutions for the
thousands of black students currently
enrolled in predominantly white col-
leges and universities. Because of the
large numbers of black students in pre-
dominantly white institutions, black
curricular programs do have to be de-
veloped there. But the draining off of
black educational resources has to be
held to a minimum.

The key to the compromise, I think,
is inter-institutional cooperation which
would involve not only a sharing of
teaching staffs but the sharing of stu-
dents as well. It would not be in the
best interests of the black university
for such institutions as Yale University,
Wesleyan University, University of
Connecticut, University of Hartford,
Connecticut College for Women, and
Trinity College, all of which are located
within a few miles of each other, to
establish individual programs in black
literature, black art, African languages,
and black social sciences. Such institu-
tions should be encouraged to divide
the educational labor and share the
educational problems. I really don’t
feel at this point that it’s necessary to
go into any more detail on that. I
think that for these institutions it's a
matter of getting together and co-

ordinating the efforts over as large a
geographical area as possible.

I hope that these remarks have given
you some insight into the way many
black people, certainly a large per-
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centage of the thousand people who
attended the Chicago conference, look
at the black university, at its potential,
and at the variety of ways in which it
might be realized.

The role we want forblack art

JEFF DONALDSON: Two psychiatrists
who have spent the better part of their
professional lives treating black men
mentally crushed by the weight of
America have written a book based on
their work called Black Rage. I'm sure
you've read it, but if you haven’t, if
there’s one person here who hasn’t, I
suggest you do. In Black Rage, broth-
ers William H. Grier and Price M.
Cobbs suggest that black men defen-
sively equipped with paranoic person-
alities survive the experience of Amer-
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ica much better than those who are

not so fortunately afflicted. And if this =

is true, if black paranoia is a requisite
for black sanity, I have no anxiety re-
garding my own mental health. For I
feel that there are forces all around me
that constantly deny my humanity and
even question the very fact of my ex-
istence. .
These dehumanizing forces are pres-
ent in every visible manifestation of
the “American culture,” from popular
media to scholarly textbooks. If you

examine a typical newspaper, you will
find that black people are only news-

“worthy when they are restricted, con-

victed, or evicted. One rarely sees a
black human-interest story, and I dare
say that there are today more occur-
rences of genuine human interest in
any black community on any given
day than in most white communities
in a whole week. For the black com-
munity is today enjoying a rejuvena-
tion of the spirit and a sense of be-
longing and becoming which is over-




whelming in its goal, its tempo, and
its momentum.

But maybe 1 shouldn’t complain
about newspapers, because we raised
a lot of hell recently about television
and about how we were completely
omitted and excluded from it. So this

-year the TV industry decided to do

something about it You khow, there
was a time when if we saw a black face

on television, we ran to the telephone
and called all our friends and said,
‘“Hey, there’s one on!”* But if we did
that nowadays, the result would be the
greatest communications snarl in the
history of A.T.&T. “Negroes” are every-
where. And I meant to use that word
“Negroes” because they are “Negroes”
to be sure, from the background of the
deodorant commercial to full-fledged
starring roles in serials. But they are
“Negroes.” They are all doing what
we call a white thing. Not a single one
of the new programs celebrates the
beauty and dignity of black life style.

The white television thing

For instance, we have Julia, the sim-
ple, heart-warming story of a Negro
nurse living in a white community,
working for a white doctor in a white
clinic. We have Ironside, the coura-
geous story of an invalid white police
detective whose wheelchair is cheer-
fully manned by an erstwhile black
militant. We have NYPD, the story of
a black detective who has completely
turned his back on the Harlem of his
youth. And finally, one more of the
many, we have The Outcasts, saddle
partners, one a white ex-slaveholder,
one a black ex-slave. Now, if that com-
bination is not implausible enough for
you, they are bounty hunters—the most
despicable profession in the whole
West.

Now, I mention all this because all
these shows have one thing in com-

F % J Jeff Donaldson is a
graduate art student at Northwestern
University.
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mon, and that is an insidious, sublim-
inal message. And the message is this:
“Let bygones be bygones—all is for-
given—let’s all work together in the
spirit of law and order for the protec-
tion of private property, and three
cheers for the old red, white, and blue.”
Well, bygones are not bygones, all is
not forgiven, for justice still takes a
back seat to law and order in this
country. White people are still the
haves, and we the have-nots; and until
there are some fundamental changes
in the structure of this society, the

black cheers for the old red, white, and
blue will be Bronx cheers.

Black imagery is excluded

But more to the point of your immedi-
ate interests, we enter the sacred or
semi-sacred halls of academe, and we
experience a mere change in setting
because even here dispassionate schol-
arship works hand in hand with the
“hot” media in the promotion of the
white thing. We observe the almost
total exclusion of African and Afro-

American artistic materials from




school and college curriculums. And
here I refer specifically to the Greco-
Roman Renaissance art work adorn.
ing classrooms and campuses. 1 refer
to that black imagery which is ex-
cluded from textbooks and also that
which is negatively distorted by the
approach to the subject when it is
presented.

in my own speeial fleld, art history,
I am constantly confronted with as-
saults on the dignity of my past and the
creative worth of my present, and my
future. I find that the art of my fore-
bears was not art after all, but rather
the intuitive expression of a people
whose system of government was “trib-
al,” whose artistic output is in the
“curio” class and categorized as “prim-
itive art,” and this despite the heavy
debt that modern Euro-American art
owes to the work of my ancestors. In-
deed, we may even lay strong claim
to a sort of step-parentage to classical
Western art as well, since archaic
Greek art sprang from the loins of
Egyptian art. All this, despite the sig-
nificant expression of black craftsmen
during the slave period, the extensive
creative output of the Negro Renais-
sance artists of the 1920s and ’30s, the
Atlanta school of painting of the later
’30s and ’40s, the outstanding black
murals of the depression years, and the
artistically and socially important
work done by black artists in the pe-
riod since World War I1I.

- ‘Art for the people’s sake’

Despite all these facts, the most exten-
sive college-level reference work on
American art, published as late as
1966, makes a one-paragraph refer-
ence to one contemporary black painter
and one mulatto (that’s the author’s
word) carpenter of the colonial pe-
riod. No other black mark stains the
pages of this scholarly ode to white
supremacy, and the book is 706 pages
long. Now while my remarks have re-
flected the situation in art history,
similar cases could be made for black
music, the black spoken and written
word, black dance, the entire spectrum
of what we call the arts.

But I don’t tell you this in a “woe-
is-me” attitude. I tell you how a sub-
stantial number of us feel about what
we see, and 1 tell you we don’t like it,
and here are some of the things we’re
doing about it. Black image makers
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are creating forms that define, glorify,
and direct black people—an art for the
people’s sake. Those of us who call
ourselves artists realize that we can
no longer afford the luxury of “art
for art’s sake.” Plack scholars are reas.
sessing the relevance of their studies
in the light of black peoples’ present

and future realities: We will no longer
permit so-called higher learning to

separate us from our people. We will
no longer permit academic degrees to
function as wedges between us and
our peoples’ needs and desires. We will
no longer permit scholarly language,
useless theoretical doubletalk, and eso-
teric dilettantism to make our academic
and artistic exercises unintelligible to
our’ people. In other words, art or
knowledge that does not serve the cause
of the black struggle is a waste of valu-
able time and creative energy. Black
artists and black scholars who do not
respond positively to the cause of
black mental and physical liberation
will be considered irrelevant by their
grandchildren, if I may paraphrase
brother Le Roi Jonés. And as we work
to define and direct ourselves, as we
respond to the challenge of black
needs, you must realize, if you are men
and women of good will, that you have

an equally important challenge facing

you. You must realize that race rela-
tions in this country will never be the

same as they were “in the good old
days.” Actions must be taken by whites
as well as blacks, if we are to remain
in the same country (and there is some
question as to that). And you must
realize that our roles as blacks and
whites are clearly defined.

Gradualism is suicidal

Universities and colleges must not re-
spond to our need with gradualism,
for gradualism would be foolish and
perhaps nationalistically suicidal at
this moment in our history. You must
not respond with tokenism because
there you only delude yourselves. You
must not respond with moderation
because this will only make a bad
situation worse, and at best will only
forestall the inevitable cataclysmic
confrontation that arises from hope-
less frustration. And so for the sake of
us all, if we are to remain one nation,
divided even though we may be, we
must propose programs that will im-
mediately put right past wrongs and
give directions for the future. Because

"my area is in visual imagery, I will re-

serve my comments for that particular
area. However, much of the same
could be said, and probably will be
said by our next speaker, on other
areas.

On the question of visual imagery I
wish to propose a program—and this

3




is just the beginning, or an interim as-
peet, of what some of us consider to be
the blawt sendly fon hakgiy Teannsing
in visual art. This program should be
implemented immediately in the col-
leges and universities of this country.

We need a new esthetics

In art, we are calling for the revamp-
ing of the present system of esthet.
ics and a purifying of the language
employed in describing art forms of
cultures which fall outside the purview
of the Greco-Roman-Renaissance tra-
dition. Black and white are undesirable
synonyms for evil and purity. The term
primitive is inadequate for describing
a nonliterate culture, and physical
beauty is not best defined by blond
hair and blue eyes. We are. seeking
universal standards of beauty and ex-
cellence that are truly universal and
not limited to Europe and its cultural
colonies. We insist on the inclusion of
histories of African and Afro-American

art in all the colleges and universities
that serve black people. And these his-
tories must be written by black scholars
and not by well-intentioned white ones.
For there is a qualitative difference be-

{
{

tween being sympathetic and being
empathetic.

And! the emyhasis T placs om vignall
art is necessary, because visual art ex-
pression is the most profound reflec-
tion of a culture, and our people must
become more aware of their rich cul-
tural heritage. Finally, the inclusion
in the total college curriculum of vis-
ual materials which reflect our long:
standing and invaluable presence in
the development of this country is an
urgent request, and black visual art-
ists, designers, painters, sculptors, and

. photographers must be employed in

meeting this requirement.

When brother Hugh W. Lane invited
me to participate on this panel he said,
in effect, that it was an opportunity
for us to tell a group with the power
to act of changes which we wish to
effect in the interests of the black com-
munity. I can only hope that you have
the will to act, because time is indeed
running out.

Seven proposals for black—dirécted change

SIDNEY F. WALTON JR.: It is indeed a
pleasure to be here today because I
have been told by the person who in-
vited me—and I have no reason as yet
to doubt him—that the proposals made
here today would, if they are reason-
able, be implemented by those here,
either as individuals or as representa-
tives of organizations.

~ To those who came here with mas-
ochistic glee expecting to be called
a bunch of s, you may as well
leave now because you’ll be sorely dis-
appointed. To those who intend to ar-
gue with the reasonableness of my pro-
posals from the white perspective,
leave now, because you’ll only meet
revolutionary silence. To those who
don’t understand why black people
around the country say “Free Huey!”{
leave now, because you probably
wouldn’t have understood Christians
either if they had had the courage to
stand up and say “Free Jesus,” rather
than let him be crucified. To those who
came here committed to act on pro-
posals for black and ethnic minority-
directed change, prepare yourselves to
listen attentively and to take notes ac-
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curately on seven proposals I shall
make.

How to change attitudes

First, let me present three proposals
designed to produce the attitudinal
changes which are prerequisites to any
meaningful behavioral changes that
must be made by society at large. Let
me run that by again, for I want you
to dig on that. We’re talking about at-
titudinal changes that are prerequi-
sites (prior to—before) to meaningful
behavioral changes.

Now I don’t want you to take the
typical white liberal attitude of merely
saying: “Okay, we’ll do it.” You know,
“Do it. I don’t understand it, I don’t
agree with it, but do it.” Damn that!
We’ve been doing that for 400 years
and that’s why we have all this trouble
now. When we talk about it we want
you to understand it. Because you
may, after listening to it and thinking
about it, you may say: “Damn the
niggers, I’'m a racist and I'm going to
die a racist.” (And that’s damn sure
what’s going to happen to you.) But
the main thing is to identify yourself.

i

B

Get your attitude straight, so that if
you are with us you will act on the
basis of attitudinal change rather than
on some other basis which is irrele-
vant.

The first proposal is directed pri-
marily toward the personal or indi-
vidual level. This proposal will be an
inexpensive one for everyone in this
room to implement. It doesn’t cost any-
thing in terms of dollars, but it does
cost a great deal in terms of commit-
ment to change. (And I'd like to re-
mind you that we still live in a society
where people would rather die than
change. This is evidenced by the vast
numbers of persons who continue to
smoke even though medical science
has proved that cancer has the greatest
possibility of resulting from cigarette

*I call this “the magic word.” See: S. E
Walton Jr., “The role of semantics in the
perpetuation of racism,” in The Black Cur-
riculum. Oakland, Calif.: Black Liberation
Publishers.

THuey P. Newton, minister of defense of the
Black Panther Party, who was convicted of
manslaughter last year in the death of an
Oakland, California policeman and has been
sentenced to 2-15 years in prison.—Ed.
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